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Abstract. The child image in literature often serves as a reflection of society,
morality, and the human condition. Charles Dickens and Leonid Andreev, two
prominent writers from different cultural and historical backgrounds, used the
figure of the child both realistically and metaphorically. This article explores how
each author balances fantasy and realism in portraying children, uncovering deep
social commentary and existential questions through the dual lens of concrete
description and symbolic meaning.
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AocTpakTHblii. O0pa3 peOeHKa B JIMTEPAType YaCTO CIIYXKHUT OTPAKECHUEM
oO1recTBa, MOpalid U COCTOsTHUA 4ernoBeka. Yapnb3 Jlukkenc u Jleonna AHapees,
JBa  BBIJAIONIMXCS MHUCATENIs Pa3HOr0  KYJAbTYPHOTO M HCTOPUYECKOTO
MIPOUCXOXKJICHUS, WCTOIB30BAIM 00pa3 peOCHKa KaK peaJuCcTUYEeCKH, TaK |

Metadopudecku. B aToil cTaThe ucciemyercs, Kak KaxkIblii aBTOp OanaHCUpyeT
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(daHTa3uI0 U pearu3M B U300pKEHUU JETEH, pacKphIBasi TIIYOOKHE COIMATbHBIC
KOMMEHTApUU U OK3UCTEHLUAIbHBIE BONPOCHl Yepe3 JABOWHYIO MPU3MY
KOHKPETHOTO OMMCAHUS U CUMBOJIMYECKOTO 3HAUCHHUSI.

KaroueBbie cjoBa: o00pa3 peOeHka, ¢aHTacTUKa, peasm3Mm, Metadopa,
Yapnb3 [dukkeHnc, Jleomnn AnApeeB, couuaibHas KPUTHKA, IMCHUXOJIOTAYECKas
rmyOuHa, OK3WCTEHIMAIM3M, JIMTEPATYpHBIH CHMBOJIU3M, BHKTOpPHAHCKas
JUTEpATypa, pyccKas JUTeparypa, 1eTCTBO, MOPaib, YSI3BUMOCTb.

Introduction. The literary image of the child has long carried significant
emotional and ideological weight. In the hands of Charles Dickens and Leonid
Andreev, the child becomes more than a mere character—it becomes a symbol of
societal critique, human vulnerability, and philosophical inquiry. While Dickens is
often celebrated for his social realism and advocacy for child welfare, Andreev is
known for his psychological depth and existential metaphors. This article
compares their portrayals of children, showing how fantasy and realism intertwine
to construct a compelling literary image.

Realism and the Social Child in Dickens. Charles Dickens’ depiction of
children is rooted in Victorian England’s harsh social realities. Characters like
Oliver Twist, David Copperfield, and Little Nell emerge from a world of poverty,
neglect, and injustice. These child figures are realistic in their depiction: they
suffer hunger, cruelty, and abandonment. However, Dickens often uses these
realistic depictions to evoke sympathy and advocate reform. The emotional appeal
of his narratives depends on a naturalistic portrayal of childhood hardship. At the
same time, Dickens imbues his child characters with resilience and moral purity,
turning them into symbols of hope in a corrupted world.

The Metaphorical and Existential Child in Andreev. In contrast, Leonid
Andreev’s children inhabit a darker, more symbolic space. While grounded in
Russian realist tradition, Andreev moves toward psychological and philosophical
explorations. In works like The Seven Who Were Hanged or The Red Laugh, child

figures may not always appear as main characters, but their presence—or absence
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—serves as a powerful metaphor for lost innocence, human suffering, and
existential despair. His children are often silent witnesses or tragic victims in a
world that seems chaotic and indifferent, reflecting the broader anxieties of pre-
revolutionary Russia.

Fantasy as Contrast and Commentary. Both authors utilize elements of
fantasy or metaphor to deepen their messages. Dickens, for instance, often
introduces dreamlike or grotesque figures (e.g., Fagin, Miss Havisham) that
heighten the reader’s emotional response to the child’s struggle. His use of
exaggeration and sentimentality serves a purpose: to reveal truths about injustice
through a slightly distorted lens. Andreev, meanwhile, delves into nightmarish and
surreal imagery, particularly in his later works. This fantastical approach highlights
the irrationality and fragility of human existence. For him, the child becomes a
symbol—not of hope—but of existential tragedy and the collapse of meaning.

While Dickens portrays the child as a beacon of purity, Andreev often
presents the child as a helpless being caught in an absurd universe. This stark
contrast underscores the difference in their worldview. Dickens’ optimism and
belief in reform is mirrored in the redemptive journeys of his child characters.
Andreev, however, reflects the growing philosophical pessimism of early 20th-
century Russian literature, where the child represents vulnerability in a chaotic and
unredeemable world.

Conclusion. The image of the child in the works of Charles Dickens and
Leonid Andreev demonstrates the rich potential of literary characters to serve both
as realistic depictions and metaphorical constructs. Through the lens of realism,
both authors critique their respective societies, shedding light on the suffering of
children. Through metaphor and fantasy, they elevate these characters to symbols
of broader human concerns—hope, despair, morality, and the search for meaning.
Together, Dickens and Andreev offer a complex and layered portrayal of

childhood that continues to resonate with readers and scholars alike.
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