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Abstract

As we know that modification of activities can be crucial in terms of
learners’ level, age and learning styles. Considering all aspects of activity
modification can lead to better results and development. As it can be stated, that
integration of technologies can be another factor, which can be helpful in terms of
task achievement as most of the learners are interested in technologies.

It can also be mentioned that correlation of all language skills can be so
important as students can prefer different language skills in different way. This
paper discuss all issues related to aspects of activity modification, which stated

above.

Activity modification is also highly relevant and important in the context of
teaching English to speakers of other languages (ESOL). In this paper, it will

answer why activity modification is significant in ESOL methods.
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materials, differentiated instruction
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OCHOBHBIE ACHEKTbBI MOJAU®UKALIUU NEATEJIBHOCTU
METO/JIAMMU ESOL
Kanupor Toxupskon MyparGoeBud
Heszasucumoiii uccnedosamens, ¥Y3oexckuii I ocyoapcmeennwiii

Ynueepcumem Mupoevix 36106

AHHOTALUSA

Kak MbI 3HaeM, U3MEHEHUE BUJOB JIESITEIBHOCTH MOYKET UMETh PELIAIONIEe
3HAYEHUE C TOYKU 3PEHUSI YPOBHS, BO3pacTa U CTWIA OOy4YeHUsSl ydalluxcs. Y4eT
BCEX AaCMEKTOB MOAUGUKAIMU JCSITEIBHOCTH MOXET MPUBECTH K JIyYIIUM
pe3ysibTaTaM U pa3BUTHIO. MOKHO KOHCTaTUPOBATh, YTO UHTErPaALlAsl TEXHOJIOTUN
MOET OBITh €Ile OJHUM (PAKTOPOM, KOTOPBI MOKET OBITH IOJIE3€H C TOYKH
3peHHUs JOCTHKEHUS 3a/lay, MOCKOJIbKY OOJBIIMHCTBO YYaIIUXCS HMHTEPECYIOTCS
TEXHOJIOTUSIMHU.

MOXHO TakXk€ OTMETUTb, YTO COOTHOIIEHUE BCEX SA3BIKOBBIX HABBIKOB MOXKET
OBITh HACTOJBKO BAXXHBIM, IMOCKOJIBKY CTYJEHTHI MOTYT IO-pPa3HOMY OTJaBaTh
MPEINOYTCHUE PA3INYHBIM SI3bIKOBBIM HaBbIKaM. B TaHHOU CcTaThe pacCMOTPEHBI
BCE BOIPOCHI, CBSI3aHHBIE C acleKTaMu MOJAU(UKAIUU  JICSITEIBHOCTH,
W3J105KEHHBIMHU BBIIIIE.

Monudukanus IeaTeTbHOCTH TAaKXKEe BEChbMa aKTyajbHAa U Ba)XHA B KOHTEKCTE
IpenoaBaHus aHTIUHUCKOTO si3blka HocuTensaM Apyrux si3bikoB (ESOL). B aToit

CTaTbeC 6yz[eT JaHO OTBCT, IMOYCMY MOI[I/I(bI/IKaI_II/IH dKTUBHOCTH BaXHa B MCTOJax

ESOL.

KuroueBble caoBa: mexnonoeuu, auenuickui Kaxk uxnocmpaunsiii  (EFL),

sudeomamepuasl, Ouggepenyuposannoe ooyueHue
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Introduction

Activity modification is also highly relevant and important in the context of
teaching English to speakers of other languages (ESOL). Here's why activity

modification is significant in ESOL methods:

Differentiated instruction: Activity modification allows teachers to differentiate
their instruction based on the diverse needs, abilities, and learning styles of ESOL
learners. By modifying activities, teachers can provide appropriate and meaningful
learning experiences that cater to individual students' language proficiency levels,

cultural backgrounds, and prior knowledge.

Language scaffolding: Activity modification helps teachers scaffold language
learning by breaking down complex tasks into smaller, manageable steps. By
modifying activities to provide additional support, such as visual aids, simplified
instructions, or sentence frames, teachers can facilitate comprehension, language

production, and overall language acquisition.

Accessibility and inclusivity: Activity modification ensures that English language
learning activities are accessible and inclusive for all students, including those with
learning disabilities or language-related challenges. By adapting activities to
accommodate different learning styles, abilities, and needs, teachers create an

inclusive classroom environment that fosters equal participation and engagement.

Authentic and meaningful learning experiences: Activity modification allows
teachers to design activities that are authentic and meaningful to ESOL learners.
By tailoring activities to students' interests, cultural backgrounds, and real-world
contexts, teachers can enhance motivation, engagement, and the application of

language skills in practical situations.
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Different language domains: Activity modification facilitates the development of
various language domains, including listening, speaking, reading, and writing.
Teachers can modify activities to focus on specific language skills, provide
opportunities for practice and reinforcement, and gradually increase the complexity

and challenge level as students progress in their language proficiency.

Assessment and feedback: Activity modification enables teachers to design
assessment tasks and provide targeted feedback that align with students' language
development goals. By adapting assessment activities to match students'
proficiency levels, teachers can accurately gauge their progress, identify areas for
improvement, and provide constructive feedback for further language

development.

Incorporating activity modification techniques in ESOL methods acknowledges the
individuality of learners and promotes a learner-centered approach to language
instruction. By adapting activities to meet the specific needs of ESOL learners,
teachers can create a supportive and engaging learning environment that

maximizes language acquisition and overall student success.
Modification of Activity 1

According to the requirement of the ESOL methods course, we are supposed
to modify three original activities and I decided to modify these activities in
different way for different reasons. The activity is called “Make- up a story” and
the focus of this activity is to improve learners™ speaking skills. The activity is
interesting, but it does not have any specific purpose that it only focus on
developing speaking. That's why I decided to integrate writing and listening skills
and correlate it with speaking skills. According to Oxford (2001), integrating
different language skills into activities can be beneficial, because an activity can
practice all language skill in a natural and communicative way than one skill
dominated activities. In addition, she adds that integrating language skills in one

skill dominated activities can give learners “a true vision how English language is
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rich and complex for communication”. In addition, I also consider that use of
technology into activity, which make it more effective and engage learner to
learning process. As Berdarrain (2006) stated that utilization of technology in
teaching process can provide opportunity for interaction of teacher-student,
student- student and increase interests of learners to learning process. Therefore, |
added a video material (without voice and subtitle) to the activity. I think that
utilization of video material in the activity can give learners a brief vision about the
plot of story and help learner to predict and create their own story. Wang (2015)
stated that usage of video material in the tasks could hold students® attention and
support them with much information about the topic. He also adds that the process
of watching video can hold language input and memorization at the same time,
which means that learner gets information and process it in mind. Moreover, I tried
to take into consideration that importance of differentiated instruction. Grouping
can be considered as an example of differentiated instruction that's why I divided
the group into small groups. Tomlinson (2001) stated that learners could be
different as they are unique with their abilities and lack of knowledge that by
grouping can help them to support each other. The reason for that is to create
comfortable atmosphere for students to work and interact with each other. In
addition, the original version of the activity was lower-order thinking (L.O.T)
activity, because learners do not have to think or create something logically and 1
change it into higher-order thinking (H.O.T) activity, because learners have to

predict the plot of the story from the video and create new story.
Modification of Activity 2

The second activity is called “Class quiz activity” and it is listening activity.
According to Krashen (1989), “listening activities is very helpful to draw learners’
attention to the new forms in the language” and he adds that the listening
comprehension is basis skill among other skills. Because it can provide learners

with right condition to acquire input and it also support other language skills. The
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original version of the activity does not have specific purpose that teaches
something in learning process. It can only check and improve learners’ memory in
listening. I decided to modify in order to increase effectiveness of the activity. One
of the most important thing in teaching is to know about students’ learning style
that each learner is unique that's why I decided to integrate audio material into
activity. Because, utilizing listening material can lead learners to get information
and process the gained knowledge and present it in productive way. That's why I
integrated technology into the activity. As Draude and Brace (1999) stated that
usage of technology can improve “learning through organization and clarity and it
also motivate learners to study and participate”. Moreover, I also change the focus
of the activity to make it more specific that I aimed to improve learners’ note-
taking skills, which is the most important sub-skill in listening. Because, it is very
useful for learners to take notes because learners could not remember all
information that they get. Ferris and Tagg (1996) stated that lack of note-taking
skills or listening skills could be reason of weaknesses of other language skills.
Moreover, I also integrated speaking skills to the activity in order to checking the
gained knowledge. As speaking is considered as a productive skill and utilization
of speaking in listening activity can give an opportunity for learners to present or
demonstrate their knowledge in practical way. In addition, I modified some
features of the activity in order to change it from top-down listening to bottom-up
listening which leads to improvement of learners’ listening skills. As Woottipong
(2014) stated that ‘“grammar structure or meaning, impact of listeners’
expectations, learners’ background knowledge or particular situations which is
core elements of knowledge on specific features of language can affect to listening
in input processing”. I think that all these features of activity, which are modified,

can make it increase effectiveness of the activity.

Modification of Activity 3
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The third activity is called “Comparing pictures” and the focus of the activity
is to practice discussion and speaking skills. Discussion activities always motivate
learners to share ideas and justify their ideas. According to Oradee (2012),
communicative activities such as discussion can be effective in the language
classroom. She adds that this kind of communicative activity always focus on
student-centeredness. In order to make the activity more effective and encourage
learners to participate, I integrated reading skills by adding a text in order to give
learners a vision about the topic. Because skills need to be contextualized, that it is
very helpful in learning process. Krashen and Terrell (1989) stated that, “reading
skills help learners to comprehend which is essential in language learning”.
Moreover, | also decided to use picture illustrations to give students a clear vision
on topic. According to Fedorinova and Sharayeva (2016), “language is a complex
process so using visual aids, especially pictures have huge impact to simulating

language learning”.
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