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Annotation: This article proposes a cognitive-pragmatic approach to teaching oral
reasoned speech to students in grades 8—9 at comprehensive secondary schools. It
characterizes cognitive or logical pragmatics as the study of cognitive processing
mechanisms tied to logical operations and applies this perspective to classroom
methodology. The approach foregrounds the dialogical unity of thesis — argument
— counterargument — agreement and emphasizes mastering formal and functional
features of statements as well as logical methods of constructing arguments

through verbal means.
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AnHoTaums: B crarbe mnpemiaraercss KOTHUTHUBHO-NPAarMaTUYECKUUA MOAXOI K
oOy4eHHI0O  YCTHOM  paccyxpjaromied peuud  ydamuxcs 89  KiaccoB
oO1ieo0pa3oBareibHOM  MIKOJBI.  OmNUChIBa€TCS KOTHUTHMBHas — (JIOTHYecKas)
mparMaTuka KaKk W3yYeHHEe MEXaHHW3MOB KOTHUTHBHON 0OpaOOTKH, CBS3aHHBIX C
JIOTMYECKUMHU OTIEpAlIUsIMU, U PACCMATPUBAECTCA IPUMEHEHUE 3TON NMEPCIIEKTUBHI B
Metoanke obOydeHus. Oco0oe BHUMAaHHUE YACISCTCS NUATOTUYECKOW CTPYKTYpe
TE3UC — apryMEHT — KOHTPAPTyMEHT — COIJIacHe, OBJIAJeHUIO (POPMAIbHBIMH 1
(YHKIIMOHAIBHBIMU CPEJICTBAMU BBICKA3bIBAHUS M JIOTUYECKUMU TPUEMaMHU

IMOCTPOCHUA apryMCHTAlINU C ITIOMOIIBIO Bep6aJ'IBHBIX CpCACTB.
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KunroueBpie cnoBa: KOrHUTUBHO-IIparMaTUYECKUM MTOAXO0/; YCTHASI PACCYKIAr0IIAs
peub; apryMeHTaLus; IUaJIOrnyecKas CTPYKTYpa; TE3UC-aAPTyMEHT-

KOHTPapryMeHT-COIIACHE; CPEHS IIKoIa; 8—9 Kilacchl; METOIMKA IPETOJaBaHUs

Annotatsiya: Magqgolada umumta’lim maktablarining 8-9-sinf o‘quvchilariga
og‘zaki mantiqiy nutqni o‘rgatishda kognitiv-pragmatik yondashuv taklif etiladi.
Kognitiv yoki mantiqly pragmatika mantiqiy amallar bilan bog‘liq bo‘lgan
kognitiv ishlov berish mexanizmlari o‘rganilishi sifatida tasvirlanib, bu nuqtai
nazar sinf metodikasiga tatbiq etiladi. Maqola tesis — argument — qarshi
argument — rozilik kabi dialogik birlikka urg‘u beradi, fikrni ifodalashning formal
va funksional xususiyatlari hamda og‘zaki vositalar orqali argumentlarni mantigan

tuzish usullarini egallashga alohida e’tibor qaratadi.

Kalit so’zlar: Kognitiv-pragmatik yondashuv; og‘zaki mantiqly nutq;
argumentatsiya;  dialogik  birlik;  tesis-argument-qarshi  argument-rozilik;

umumta’lim maktabi; 8-9-sinflar; ta’lim metodikasi.

This article describes the main features of cognitive or logical pragmatics as "the
study of cognitive processing mechanisms (cognitions) directly related to logical
operations." Let's make an attempt to apply these ideas to the methodology of
teaching oral reasoned speech in grades 8-9 of a comprehensive secondary school.
As the main approach to teaching reasoned foreign language speech, we propose to

take a cognitive-pragmatic approach.

Thus, the cognitive or logical aspect is expressed during the formulation of a thesis
and its interpretation by the speaker for the interlocutor, and for the listener -
during the understanding of the statement and on the basis of his experience
"acceptance" or '"non-acceptance", or the expression of his opinion and
counterargument. In addition, it should be noted that the main difficulty of
argumentation occurs when combining several structures that perform the function
of managing an agreement. It turns out that it is necessary to teach reasoned speech

as a combination of several speech acts, where many logical operations and speech
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actions are involved. Therefore, in the teaching of reasoned speech, both oral and
written, the dialog approach has proven itself, which provides for social
communication practice. Regarding argumentation itself, the term "conversational
turn" is used in this approach [VanDerHeide et. al. 2016, p.289] or turn taking is a
sequence [Sacks et.al. 1974]. The metaphorical use of this term is explained by
scientists from the conceptual standpoint of the reasoning process, since the four
elements "thesis — argument — counterargument — agreement" act as binders or
building blocks for the logical construction of statements using "logical

connectors" between sentences [Poletaev 2012, pp.25, 29].

Argumentation training involves mastering 1) the formal and functional features
of expressing thoughts in the form of statements and arguments; 2) logical methods
of constructing arguments through verbal means. Therefore, a formalist approach
is proposed that ensures the mastery of the skills of the structural organization of
argumentation as a dialogical unity "thesis, argumentation, counterargument,
agreement" [Heny Inrahim Musa 2019]. Despite the fact that the formalist
approach mainly concerns the teaching of reasoned written speech [Nussbaum &
Schraw 2007; Hillocks 2005, 2011], we believe that its combination with
cognitive-pragmatic (logical-pragmatic) and dialogical approaches will also be
effective for teaching oral reasoned speech [Juzwik et.al 2013; VanDerHeide et. al.

2016, Heny Inrahim Musa 2019; Kulikova 2018].

One of the options for the dialog approach is the discussion-based approach.
[Eemeren & Grootendorst 1992; Reznitskay et.al 2001; Hasibuan et.al. 2020].
Judging by the name, this approach involves a group discussion on the questions
asked, where alternative points of view take place, expressing and defending one's
opinion, convincing one's communication partner, which undoubtedly practices
and improves the quality of argumentative competence in terms of expanding the
communicative repertoire of speech formulas and the frequency of use of

argumentation elements [Reznitskaya et. al. 2001, Hasibuan et.al. 2020].
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In conclusion, nevertheless, there are opinions that even extensive practice of
argumentative skills based on real communication situations does not make it
possible to fully master the ability to structure arguments in a logical sequence
[Hasibuan et.al 2020, p.48], in view of this, a special teaching methodology is

required.
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